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Who are English Language Learners?

òStudents who come from language 
backgrounds other than English and 

whose proficiency is not yet developed
to the point where they can profit fully 

from English-only instructionó

(NRC Report, 1997)

Types of Vocabulary

Requires a speaker or writer to 

produce a specific label for a 

particular meaning.

Requires a reader or listener to 

associate a specific meaning with a 

given label as in reading or listening.

ExpressiveReceptive

Listening
Words we understand when 

others talk to us

Speaking
Words we use when we talk 

to others

Reading
Words we know when we see 

them in print

Writing
Words we use when we 

write

Instruction for ELL

ÅUse knowledge of  stages of  language 

development to plan instruction and choose 

materials

ÅAdjust use of  English

ÅMake relationships among concepts overt 

and emphasize distinctive features

ÅConsistently provide meaningful feedback
ï Recasting

ï Changing the mode of  response

ï Re-teaching 

Concept Board

How are these dams different? 

Joe Robinson, 2005

Concept Board

Joe Robinson, 2005

Emu meat is 
good to eat

Emus lay 
blue eggs

Adult male emu

Emu eggs decorated by aborigines
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Recasting

òShes like how it plays balló.

ÅExpansions refine the grammar.
She likes how he plays with the ball.

ÅExpiations expand the meaning .

She admires how well he plays basketball.

Barbara  Gaiser 

Instruction for ELL

ÅAttend to both oral language development and reading 
skills, including academic language

ïResearch indicates that ELLs and native speakers follow 
similar paths in the development of  early literacy skills (Lindsey, 

Manis, & Bailey, 2003).

ÅAlign the instruction in ELL and general education 
classrooms

ÅEnsure that ELLs participate in supplemental and 
intervention programs

ÅUse ongoing assessment 

ÅHigh expectations (August & Hakuta, 1997)

Language Sample: Ti -Sang, 12 -
year -old from Cambodia

Ɂ'ÔÔȭȭȭÛÏÌà-they, like, speak Cambodian more because 
ÛÏÌàɯÔÖÙÌɯÊÖÔÍÖÙÛÈÉÓÌɯÐÕɯÐÛȭɯ3ÏÌàɯËÖÕɀÛɯÞÈÕÛɯÛÖɯÛÈÓÒɯ
English sometime because- when they go to school they 
ËÖÕɀÛȮɯÓÐÒÌȮɯÙÌÈÓÓàɯÛÈÓÒÐÕÎȮɯÙÐÎÏÛȳɯ!ÜÛɯÞÏÌÕɯÈÛɯÏÖÔÌɯÛÏÌàɯ
chatter-ÛÈÓÒȭɯȿ"ÈÜÚÌɯÛÏÌàɯÒÐÕËɯÖÍɯÚÏàȮɯàÖÜɯÒÕÖÞȮɯÓÐÒÌȮɯ
ÞÏÌÕɯÛÏÌɯÛÌÈÊÏÌÙɯÊÈÓÓɯÖÕɯÛÏÌÔɯÈÕËɯÛÏÌàɯËÖÕɀÛɯÒÕÖÞɯÛÏÌɯ
answer, sometime they know the answer but they shy to 
answer. If you ask them, ask them so quietly, they 
ÈÕÚÞÌÙȭɂ

Wong & Snow (2000)

Characteristics of 
High Quality Instruction

ÅIs explicit and systematic
ÅProvides multiple opportunities for practice
ÅMaximizes student engagement
ÅIncreases time on text/Increases time on task
ÅUses wait time on a consistent basis
ÅEstablish a set routine of activities so that 

students can make sense of what is happening 
(Rueda & Garcia, 2001)

ÅModels skills and strategies during lessons
ÅLesson objective is clear
ÅUses flexible grouping

Characteristics of 
High Quality Instruction

ÅProvides scaffolds in how to use strategies, skills and 
concepts (Gersten & Geva, 2003)

ÅAdjusts own use of English to make concepts 
comprehensible (Gersten & Geva, 2003)

ÅSelects and incorporate studentsõ responses, ideas, examples, 
and experiences into lesson (Gersten & Geva, 2003)

ÅEnsures quality of independent practice (Gersten & Geva, 2003)

ÅAsks questions to ensure comprehension (Gersten & Geva, 2003)

ÅProvides extra instruction, practice and review (Gersten & Geva, 2003)

ÅActivate and draw upon studentsõ background knowledge in 
relation to the story (Saunders, 1998; Schifini , 1994; Ulanoff & Pucci, 1999).

ÅProvide explicit instruction in comprehension strategies 
before, during, and after reading.

English Language Learners

ÅProvide ELL with frequent opportunities to use oral 

language in the classroom. 

ïOnly 4% of ELLsõ day was spent engaging in òstudent 

talkó

ïOnly 2% of ELLsõ day was spent engaging in òacademic 

talkó(Vanessa Girard, Project ELLA)

ïActive, daily language use should be structured to include 

both conversational and academic discourse(Gersten & Baker, 2000).

ÅEncourage parents to read to their children in their home 

language(Quiroga, 2002)
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The Importance of Vocabulary

Vocabulary knowledge: 

Å is strongly linked to academic success (Becker, 1997; Anderson 

& Nagy, 1991)

Å facilitates accurate word recognition.
Å is critical to reading achievement and 

comprehension (Stanovich, 1993)

ïIf a word is decoded and pronounced but the meaningis not recognized, 
comprehension will be impaired.

òévocabulary is the glue that holds stories, ideas, and 
content togetherémaking comprehension accessible for 

childrenó(Rupley, Logan, & Nichols, 1998/1999, p. 339).

ÅTeach academic language in the context of  content 

instruction. 

ÅWork on the kinds of  construction that figure in 

logical reasoning (such as, conditional sentences or 

conditional comparative constructions).

ÅTeach words that express logical relationships (if, 

because, therefore, however, unless, same, alike, different 

from, opposite of, whether, since, unless, almost, probably, 

exactly, not quite, always, never, etc.) -Critical to 

understanding academic text because they link 

ideas.
Lily Wong Fillmore

Academic Language

ÅTeach the meanings and uses of  terms that 
express relationships in time, space, quantity, 
direction, order, size, age, etc. 

ÅStudy the use of  prepositions such as: above, over, 
from, to, near, until, toward, beside, etc. 

ÅAdjectives/adverbial forms such as hardly, 
scarcely, rarely, next, last, older, younger, most, many, 
less, longer, least, higherand so on. 

Lily Wong Fillmore

Academic Language Studentôs Response to 
Discrimination

òI am absolutely oppose. My boss 

discriminations me all the time at Macyõs. 

She salaries me lower than other people and 

prejudices at me sometimes.ó

Kinsella, 205

The ions that make up an ionic 
compound are arranged in a 
repeating three dimensional 
pattern called a crystal lattice.

(Holt Science & Technology)

Academic Language

Wong Fillmore (2005). English Learners & NCLB: Issues of Language, Literacy, and Testing. 
Purdue University Lecture Series for EducatorsWong Fillmore (2005). English Learners & NCLB: Issues of Language, Literacy, and Testing. 

The ions are arranged in a three dimensional pattern

Wong Fillmore (2005). English Learners & NCLB: Issues of Language, Literacy, and Testing. 
Purdue University Lecture Series for Educators

Academic Language

that make up an 
ionic compound

repeating

called a 
crystal lattice
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The dog that lives at the fire station 
makes weekly demonstrations for 
school children on the stop, drop, 
and roll method.

English Learners & NCLB: Issues of Language, Literacy, and Testing
Lily Wong Fillmore. Purdue University Lecture Series for Educators. 10/29/05

Academic Language

The ions that make 
up an ionic 
compound are 
arranged in a 
repeating three 
dimensional pattern 
called a crystal 
lattice.

Academic Language

The dog that lives 
at the fire station 

makes weekly 
demonstrations for 
school children on 
the stop, drop, and 

roll method.

Sentence Frames

Girard, 2003

I found out that . . . 

I learned/ heard/ 
discovered . . .

I was surprised that . . .

I now realize . . . .

In my opinion . . .

I think . . .

_______ emphasized that . . 

It seems to me that . . .

I believe/imagine/predict

I agree with _______ that . . . 

I conclude/ 
deduce/suspect/speculate

As _________ already 
pointed out, I think that

I want to find out more 
about/I am beginning to 
wonder if

________ told me/explained 
to me/mentioned/shared

Using Precise Language

articulate

tell

speak

utter

state

report

declare

pronounce  

conclude

verbalize

claim

SAY

convey

describe

Using Precise Language

glance

stare

gaze glimpse

peep

observepeek

watchglare notice

LOOK

view

examine

Following Directions 

1. In the middle of  your paper, draw a happy face.

2. On top of  the happy face, draw a triangle

3. Above the triangle, draw a sun

4. Below the happy face, draw a table

5. Under the table, draw a heart

6. In the triangle, draw a square

7. Draw a moon, parallel to the sun, on the right side of  the 
paper (close to the edge)

8. Draw a line connecting the sun to the moon.

9. Draw a glass of  water on the table (right side)

10.Draw a star behind the left leg of  the table.

11.On the top left hand corner, draw a cloud
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Sentence Scramble

The

new

will

school

the

Vocabulary Gap

ÅAverage child from a welfare family hears about 3 

million words a year vs. 11 million from a 

professional family(Hart & Risley, 1995).

ïBy age 4, the gap in words heard grows to 13 vs. 45 million

Words heard . . .

per hour 100-hr week 5,200 hr year 3 years

Welfare 620 62,000 3 million 10 million

Working Class 1,250 125,000 6 million 20 million

Professional 2,150 215,000 11 million 30 million

Indirect Learning

Indirect learning has 
higher effects for 

students with higher 
levels of vocabulary

Direct/Explicit Instruction

òDirect teaching of vocabulary might be one of 

the most underused activities in K -12 
education. The lack of vocabulary instruction 
might be a result of misconceptions about 
what it means to teach vocabulary and its 
potential effect on student learning. Perhaps 
the biggest misconception is that teaching 
vocabulary means teaching formal dictionary 
definitions.ó

-Marzano et al. 2002

Differentiating Between Implicit 
and Explicit Instruction

Indirect : Implicit instruction reinforces word 
knowledge though experiences and modeling. Works 
well for good  òincidental learnersó.  Does not 
provide  for multiple repetitions and word 
knowledge expansion.  

Direct : Explicit instruction reinforces word 
knowledge though a sequential and intentional process 
and works will for students who need multiple 
repetitions and word knowledge expansion.

Barbara  Gaiser 

Vocabulary Instruction

ÅActively involve students
ÅProvide multiple exposures (Stahl & Fairbanks, 1986)

ïDiscuss the meaning of the same word in different 
sentences

ÅEncourage deep processing
ïConnect to prior knowledge
ïProvide opportunities for students to use the words
ïDiscuss new word together with related words
ïSuggest when/how to use the word
ïHave students create sentences
ÅAnswer 3 or 4 of these: what, where, when, how, who, why(adapted 

Success for All)

ÅProvide practice over time

ÅMonitor studentsõ understanding
Archer 2006
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Instructional Routine

Introduce
ïWrite and say the word

ïHave students repeat it

Explain
ïUse student friendly explanation

ïShow picture/demonstrate

ïProvide sample sentences and examples/non-examples

Practice
ïEngage students in activities/elaboration

ïHelp students connect to self

ïMonitor studentsõ understanding

ïRevisit words over time
Beck, McKeown, & Kucan, 2002

Connect Two

ÅBased on what I know, I am 

going to connect _________ 

and __________ :

ÅBased on what I read, I would 

connect __________ and 

__________:

Before Reading

After Reading

Åunexpected

Åmenace

Ågolden retriever

Återrifying

Åhurricane

Åemergency

Åambulance

RIVET: A Pre -Reading Activity

Å unexpected

Å menace

Å golden retriever

Å terrifying

Å hurricane

Å emergency

Å ambulance

Cunningham, 2000

Who?:

Isabelle (12 years old)

Where?:

The neighborhood

Have You Ever?

ÅDescribe a time when you might 
urge/console/commendsomeone

ÅDescribe an animal that is  dangerous/gruesome

ÅDescribe a time when you felt dread/scared/danger

ÅThe audience asked the virtuoso to play another 
piece of music because é

ÅThe skiing teacher said Melanie was a noviceon the 
ski slopes because . . .

ÅPaul called Tim a cowardwhen . . . 

Idea Completion

Overheard Conversations

ÅòThereõs nothing like it in the world!ó

ÅòItõs fantastic! Better than I could have imaginedó

ÅòThat was a weird oneó

ÅòWhat a drag!ó

unique extraordinary

monotonous peculiar

Concept Word Map

Definition: next to Synonym:aside

Sentence:

The beautiful oak tree is 

adjacentto the house. 

Picture:

Reading Selection: A 

Christmas Memoryby Truman 

Capote (p. 152)

Antonym: distant

Word: Adjacent
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What is it?

What is it like?

Examples NonexamplesWORD or CONCEPT

Concept 
Word 
Map

Food; dessert made of ice 
and juice

icy

sweet

frozen

fruity

What is it like?

Sherbet is a dessert made of ice and juice. It is frozen, icy, sweet, and fruity. Some 
examples of the flavors that sherbet comes in include rainbow, lemon, and orange.

Concept Word Map with Definition

What are some 
examples?

What is it?

Your Definition:

rainbow

orange

lemon

SHERBET

Doctor, husband, father 

Pablo 
Ruíz

serious

hard -working

loving

moral

What is he like?

Pablo Ruiz, a surgeon for the last 20 years, is a loving husband and father 
of three young children. He is serious and hard -working, never missing 
work and treating each patient as if he were the first. When faced with 
following the hospital rules or treating a young patient, Pablo decides to 
offer his services free of charge and save the life of his young patient.

Concept Character Map
What are some of 

his actions?
Who is he?

Your description of the character:

He saved the life 
of the child 

Pablo stood up to 
the unethical 

insurance claims 
adjuster 

Pablo provided his 
medical services 

for free 

Concept Attainment
Concept

freedom

Related Words Unrelated Words
autonomy

self-determination

lack of restrictions

slavery, forced labor, cages, jails

restraining order

Definition of concept

the condition of being free, having the power to act and speak without restrictions; a set of 
legal rights protected by the government

Examples of concept

freedom of speech
freedom of religion

Sample Sentences
The boy has the freedom to go where he wants to go.

Our various freedoms are the foundation of our nation.
The jury found the suspect not guilty, and the judge gave 

him his freedom.

Adapted from Janet Allen, 1999

Word Supports

The boy looked disheveled

Supporting Details Page found

a)  Rogerôs face is dirty. p. 121
b)  He looked frail and willow -wild.             p. 123
c) Ms. Jones asked him to comb his hair. p. 126  

Example from: Thank You , Môamby Langston Hughes

Adapted from Wood, Lapp, & Flood (1992) 

Synonyms: messy, untidy, scruffy, unkempt
Antonyms: neat, clean, tidy, cared for

How Well Do You Know These Words?

Word Before Instruction After Instruction

serendipity 1 2

pedantic 1 3

miscreant 1 3

ribosome 1 2
eukaryotic 1 2

HIGH KNOWLEDGE LOW KNOWLEDGE

4 = I could teach it to the class 2 = I recognize it but need a review

3 = I am pretty sure what it means 1 = I have no clue what it means
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How Well Do You Know These Words?

delight

mighty

colossal

Word Scaling

McKeown & Beck, 2004

crying

bawling

wailing

weeping

grieving

howling

tearing up

sobbing

sniveling keening

yowling

Word Lines

How much energy does it take to . . .

1. Embracea teddy bear?

2. Flex your little finger?

3. Thrust a heavy door shut?

4. Beckon to someone for five straight hours?

5. Seizea feather floating through the air?

Least energy ______________ Most energy

McKeown & Beck, 2004

Semantic Feature Analysis
has fur swims can be a pet flies

X X

X

X

X X

X X

- + - +

+ - - +

+ - - +

- + + -

- + - +

+ - + -

centimeter

inch

yard

liter

meter

gallon

Measurement

Adapted from Stahl, S. (1999). Vocabulary development .  Cambridge, MA: Brookline Books.  Source: Second Grade Reading Academy

Semantic Feature Analysis Yes/No ïWhy?

ÅCan a clown be sad?

ÅCan a police officer be a criminal ?

ÅCan a villain be a philanthropist ?

ÅCan someone recover from a fatal injury?

ÅCan toddlers avoid getting the cold?

ωJuxtapose 2 or more vocabulary words into a question

ωRequires student to think relationally using the meaning of the words to 
explain their answers

ωCan be both a practice activity or an assessment tool

Beck, Perfetti, & McKeown, 1982; Feldman, 2005
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Word Pair Analysis

Word Pair Same Opposite Go 
Together

No 
Relation

admire/like

disappointed/

glad 

coward/kind

villain/

accomplice

Stahl & Kapinus, 2001

ÅCompare spoken language with literate 

language

ÅModel good language use

ïComplete sentences

ïPrecise language

ïUse native language strategically

ïAcademic and testing language

ï Integrate target vocabulary into your language

Adapted from Texas Center for Reading and Language Arts. (2002). Teacher Reading Academies. Austin, TX: TCRLA

High -Quality Oral Language

Negations

ÅChildren often hear the contracted negative in 

social conversations.  

ÅParents/peers rarely use the more formal ònotó 

to indicate negation. TESTS FREQUENTLY 

DO.

Show me the cow that is not eating.    

Modeling Language 
throughout the Day

ÅMy purpose in teaching you this isé.

ÅThe main idea I want to teach isé..

ÅCompared to yesterday this é..

ÅLooking at this, I can inferéé

ÅBased on what I know, I can predicté.

ÅIf I choose to do this, then I will have toéé

ÅScaffold students oral language

ïUse questions, prompts, and cues

ïRecast studentsõ responses

ïAsk for 
clarification/justification/elaboration

ïEngage students in retelling (narrative and 
expository)

Adapted from Texas Center for Reading and Language Arts. (2002). Teacher Reading Academies. Austin, TX: TCRLA

High -Quality Oral Language Retellings

1) Teacher reads 

2) Teacher retells using props

3) Teacher retells while student uses props

4) Teacher and student retell using props

5) Student retells

Texas Center for Reading and Language Arts. (2002). Teacher Reading Academies. Austin, TX: TCRLA

Engage students in both narrative 
and expository retellings
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Word Consciousness

Read good literature

Identify ñgift of 
wordsò in 

context

Talk about 
language used by 

good authors

Provide 
scaffolded 

opportunities to 
experiment with 

language 

The Teacherõs 
Role

Scott & Nagy, 2004

reluctant

enormous

admire

òYou have 
your word 
antenna on 
today!ó

òYouõre a 
great word 
detective!ó

òYou used a million dollar word!ó

Word Consciousness

Book Wall

reluctant

enormous

admire

stampeding

coincidence

replyenamored

colossalpeer(ed)tresses

resistance

conquer

scowl

mightier

roar

poutedimprove

prance

updates

quotations

soakhammock

tracking

wiggle

Content Wall

lava

magma

eruption

cytoplasm

nucleus

evaporation

protoplasm

stomata

chlorophyll

photosynthesis

gas

heat

soil

coastal

erosion

Golgi apparatus

mitochondria

ribosome

water

condensation

precipitation

leaves

Word Detective

Name ________________

Book Title ____________

Author  _______________

Word Page

_______________ ______

_______________ ______

_____________________

_____________________ 

_____________________

_______________   ______

_______________   ______ 

_______________   ______

Word 
Detective 

Bookmark 

Adapted from The Florida Center 
for Reading Research,  2005

1) echolocation

2) molting

.

.

.

http://search.barnesandnoble.com/booksearch/isbnInquiry.asp?userid=lU2xYZTBVF&isbn=0395442354&itm=1
http://search.barnesandnoble.com/booksearch/isbnInquiry.asp?userid=lU2xYZTBVF&isbn=0395442354&itm=1
http://search.barnesandnoble.com/booksearch/isbnInquiry.asp?userid=lU2xYZTBVF&isbn=0395442354&itm=1



